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ABSTRACT  

Although gender theory—which distinguishes biological sex from socio-cultural 
roles—gained significant momentum in 1977 through feminist movements, its 
integration into religious frameworks remains evolving. Feminists argue that 
biological symbols should not dictate social roles, as doing so perpetuates gender 
injustice. This study examines how gender equality is conceptualized within Islamic 
education. Employing a qualitative library research method, this article analyzes 
academic books, literatures, and peer-reviewed journals to build a comprehensive 
theoretical foundation. The findings reveal three core insights: 1) Gender is a social 
construct born out of the necessity to address systemic injustices against women 
worldwide. 2) Islamic education is a holistic process designed to maximize human 
potential based on Islamic values, where all servants of Allah are granted equal 
opportunities as stated in the Qur'an and Hadith. 3) In the context of Islamic 
education, gender equality positions both men and women as intellectual agents with 
an inherent right to learn, progress, and participate actively in society without 
discrimination. Ultimately, this study demonstrates that Islamic educational 
philosophy aligns with the core principles of gender equity by fostering inclusive 
human development. 
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Introduction  

The discourse on gender within social and religious spheres has intensified in the 

modern era, accelerated by global information flows. In many traditional Islamic 

societies, the influx of contemporary gender theories is often perceived as a disruptive 

force that challenges long-standing cultural structures and traditional gender 

boundaries. Consequently, these concepts frequently face resistance from conservative 

factions, even though contemporary societal transformations make such debates 

unavoidable (Asad, 2018). Globally, gender equality has emerged as a critical policy 

driver, reinforced by international frameworks such as the United Nations’ sustainable 

https://doi.org/10.53515/tdjpai.v6i1.


Ta'limDiniyah: Journal of Islamic Education Studies  
ISSN: 2746-7600| EISSN: 2746-4342 
Vol. 6, No. 1, Oktober 2025 

 
 

  
 

development initiatives, which advocate for minimum 30% female representation and 

equal opportunity across all sectors of public life (UN Women, 2020). 

Despite its prominence, the conceptualization of gender—specifically the distinction 

between biological sex and socio-cultural roles—remains a relatively modern scholarly 

developments, heavily influenced by late 20th-century feminist movements that 

challenged systemic oppression and biological determinism (Butler, 2011). In many 

developing regions, however, traditional paradigms continue to marginalize women, 

locking them into domestic spheres and restricting their access to higher education 

(Ahmed, 2021). To dismantle these structural inequities, educational systems must offer 

comprehensive, non-discriminatory frameworks that foster human agency without 

subjective gender bias (Nussbaum, 2016). 

Historically, this quest for equity is deeply embedded within the foundational ethos 

of Islam. Prior to the rise of Islam, the pre-Islamic Arabian peninsula (Jahiliyyah) was 

characterized by severe systemic injustice and violence against women. The Prophet 

Muhammad structurally reformed this society by introducing the principle of rahmatan 

lil-alamin (a mercy to all creation), establishing the foundational tenets of justice and 

absolute equality (al-musawah wa al-adl) (Azra, 2019). Under prophetic guidance, 

education was declared a universal obligation for all Muslims, irrespective of gender (Al-

Attas, 2014). Early Islamic history demonstrates that Muslim women actively 

participated in public life, scholarship, and the preservation of Prophetic traditions 

(Hadith), functioning as intellectual authorities without systemic marginalization 

(Sayeed, 2013). Therefore, arguments attributing contemporary gender discrimination 

directly to Islamic theology are historically and textually unfounded (Barlas, 2019). 

Despite these egalitarian roots, contemporary Islamic educational institutions 

frequently exhibit deeply entrenched patriarchal structures. Rather than actively 

dismantling gender disparities, modern educational practices often covertly socialize 

and perpetuate traditional gender hierarchies (Subhan, 2022). This problem persists 

largely because educators and institutional practitioners frequently fail to recognize 

systemic gender bias as a critical instructional issue that requires intervention (Muttaqin 

et al., 2023). Consequently, school environments risk operating as agents of cultural 

reproduction for inequality, rather than fulfilling their potential as spaces for 

transformative social justice. 
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Given these ongoing contradictions, evaluating gender equity within Islamic 

education remains an urgent necessity. This study addresses this gap by examining the 

interplay between contemporary gender constructs and Islamic educational 

philosophies. By analyzing historical precedents and primary Islamic educational 

frameworks, this article investigates how the core principles of justice can be 

operationalized to foster inclusive, balanced, and non-discriminatory participation for 

both men and women in modern educational landscapes. 

 

Methods  

This study employs a qualitative library research design, prioritizing a systematic 

conceptual analysis of relevant academic literature. The data sources primarily comprise 

peer-reviewed journal articles, authoritative books, and official educational policy 

documents situated at the intersection of Islamic pedagogy and gender discourse. To 

ensure a rigorous evaluation of these texts, a systematic content analysis was utilized as 

the primary data analysis technique. This method allows for an objective, structured, 

and qualitative examination of textual materials to uncover underlying themes and 

conceptual frameworks regarding gender roles within religious education. 

The analytical process was executed through four interconnected phases: data 

reduction, data organization, coding, and deep interpretation. Initially, the collected 

literature was screened and reduced to retain only the data directly relevant to the core 

themes of gender constructs and Islamic educational frameworks. These selected 

materials were then organized and categorized based on thematic similarities to 

establish a coherent dataset. Subsequently, the data underwent a coding process to 

identify recurring patterns and conceptual tensions regarding gender dynamics. In the 

final stage, an in-depth hermeneutic interpretation was conducted to synthesize the 

findings, establish theoretical connections, and draw valid, objective conclusions. 
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Result and Discussion 

The Conceptual Nexus of Gender: Socio-Cultural Constructs vs. Biological 

Determinism 

The distinction between biological sex and gender remains a pivotal baseline in 

contemporary sociological and religious analyses. While biological sex constitutes fixed 

physiological attributes, gender operates as a fluid cultural script that dictates specific 

roles, behaviors, and moral expectations within a given society. Historically, global 

awareness surrounding gender inequality intensified significantly during the late 20th 

century, catalyzed by grassroots feminist movements in Western hubs like London, 

which exposed systemic intimidation and marginalization experienced by women. These 

early movements laid the theoretical foundation for dismantling biological 

determinism—the reductive assumption that physical anatomy should dictate an 

individual’s social value and division of labor.  

In contemporary scholarship, gender is recognized as an ongoing social 

construction reinforced by institutional practices (Butler, 2011). When these constructed 

norms treat male attributes as the default standard of authority, women are 

systematically relegated to peripheral positions. This conceptual misunderstanding 

triggers severe societal pathologies, including systemic marginalization, strict 

subordination, structural stereotyping, and gender-based violence. In many developing 

regions, this manifest as a rigid spatial segregation where women are restricted to 

domestic spheres, thereby obstructing their access to higher education and professional 

mobility (Ahmed, 2021).  

To map these dynamics, Western sociological frameworks offer divergent 

interpretations that can be contrasted as follows: 

Sociological 
Theory 

Ontological Core Implication for Gender Equity 

Nature vs. Nurture 
Paradigm 

Contests whether gender 
roles are biologically fixed or 
socio-culturally conditioned.  

The Nature perspective reinforces 
status quo roles based on physical 
differences; the Nurture paradigm 
advocates for expanding human 
agency beyond biological limits 
(Nussbaum, 2016).  

Structural 
Functionalism 

Views society as an 
integrated system dependent 
on traditional, specialized 
gender divisions to maintain 

discourages rapid structural 
changes to protect social stability, 
often inadvertently preserving 
patriarchal status quo (Ritzer, 
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order.  2015).  

Social Conflict 
Theory 

Conceptualizes the family 
and religious institutions as 
arenas of power struggle 
where men exert dominance 
over resources.  

Equates the traditional marital 
dynamic to a relationship between 
the oppressor and the oppressed, 
turning dual-role demands into an 
unfair double burden for women.  

Feminist Theories 
(Liberal, Socialist, 
Radicals) 

Deconstructs patriarchal 
mechanisms that exploit 
women's labor and 
reproductive functions.  

Liberal feminism demands 
institutional legal reforms; 
Socialist feminism targets 
capitalist exploitation; Radical 
feminism calls for a total 
dismantling of patriarchal family 
structures.  

 
  

The Qur'anic Framework: Reclaiming Egalitarianism and Reconstructing the Divine 

Text 

While secular feminist theories frequently position religious frameworks as primary 

agents of patriarchal oppression, an internal, critical hermeneutic analysis of Islamic 

text reveals a profoundly egalitarian paradigm. Muslim feminist theologians argue that 

the systemic marginalization of women in Muslim societies does not stem from divine 

revelation, but rather from androcentric interpretations that obscure the original 

Qur'anic ethos (Barlas, 2019). The primary ontological foundation of human equality in 

Islam is explicitly anchored in Surah Al-Hujurat [49]: 13:  

{ ٰٓايَُّهَا ك مُْ انَِّا النَّاسُ  ي  نُْ خَلقَْن  ا نْث ى ذكََرُ  م ِ ك مُْ وَّ قبََاۤىِٕلَُ ش ع وْبًا وَجَعَلْن  ُ لِتعََارَف وْا وَّ ىك مُْ اٰللُِّ عِنْدَُ اكَْرَمَك مُْ اِنَُّ ۚ  اتَقْ  } 

"O mankind, indeed We have created you from male and female and made you 

peoples and tribes that you may know one another. Indeed, the most noble of you in the 

sight of Allah is the most righteous of you..." 

This seminal text establishes that human diversity—both biological and ethnic—is 

designed for mutual recognition (li-ta'arafu), not for subjugation or stratification. 

Classical and contemporary exegetes emphasize that the phrase min zakarin wa unsa 

(from male and female) implies absolute ontological equality regarding human origin 

(Shihab, 2012). Consequently, biological variation serves merely as a baseline for 

identification, rather than a justification for moral or social superiority.  

This scriptural egalitarianism is further reinforced by Prophetic traditions (Hadith). 

As recorded in Sahih Muslim, the Prophet Muhammad explicitly decoupled human worth 

from external material or physical traits: 
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"Verily, Allah does not look at your appearances or your wealth, but He looks at 

your hearts and your actions." 

By prioritizing spiritual piety (taqwa) and ethical agency (amal) over physical 

anatomy, Islamic theology structurally dismantles any claim of inherent male 

superiority. Furthermore, the relationship between genders is described in Surah Al-

Baqarah [2]: 187 using the metaphor of mutual garments (hunna libasun lakum wa antum 

libasun lahunn), implying reciprocal protection, intimacy, and existential equality, rather 

than a hierarchy of command.  

Gender Equity in Islamic Education: Deconstructing Patriarchal Realities 

When evaluated through its foundational philosophy, Islamic education (Tarbiyah) 

inherently functions as an inclusive engine for human development. The overarching 

objective of Islamic education is the holistic cultivation of human potential (fitrah) based 

on divine values, a process that applies universally to all individuals regardless of their 

biological sex. As summarized below, this inclusive ethos is driven by five core 

epistemological principles:  

1. Monotheism (Tauhid): Establishes that supreme authority belongs solely to the 
Creator. By submitting exclusively to Allah, humans are liberated from 
subjugation to one another, nullifying any patriarchal claim to absolute male 
dominance (Al-Attas, 2014).  

2. Humanity (Insaniyyah): Recognizes the sacred dignity of every individual. It 
mandates that access to knowledge is an inalienable right, positioning men and 
women as equal intellectual agents.  

3. Unity of the Ummah (Ukhuwah): Emphasizes solidarity across racial, gender, and 
social boundaries, redirecting all societal efforts toward a collective, harmonious 
service to the Divine.  

4. Equilibrium (Tawazun): Mandates a dynamic balance between material and 
spiritual pursuits, as well as individual rights and social obligations, ensuring 
social justice without marginalizing either gender.  

5. Universal Mercy (Rahmatan lil-Alamin): Positions Islamic education as a source of 
peace and compassion for all creation, strictly prohibiting any form of 
institutional violence, oppression, or discriminatory stereotyping.  
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       Historically, the Prophet Muhammad operationalized these principles by 

explicitly transforming the misogynistic structures of the Jahiliyyah era. He declared that 

the acquisition of knowledge is a sacred duty binding upon every single Muslim, entirely 

independent of gender lines. During the Prophetic era, women actively engaged in public 

debates, political consultations, and economic enterprises. In the post-prophetic period, 

Muslim women emerged as premier authorities in jurisprudence and text transmission; 

figures such as Sayyidah Aisyah served as vital sources for Hadith preservation and 

legal rulings (Sayeed, 2013). This rich historical reality directly invalidates contemporary 

arguments that label Islam as an inherently anti-feminist or restrictive religion.  

Despite this pristine egalitarian lineage, a stark contradiction emerges within 

contemporary Islamic educational institutions, which frequently lapse into deeply 

entrenched patriarchal practices. In many modern settings, instead of operating as 

spaces for social liberation, religious schools covertly socialize students into rigid, 

unequal gender hierarchies. This occurs because many modern educational practitioners 

display a passive or dismissive attitude toward institutional gender bias, failing to 

recognize it as a structural problem that demands active pedagogical intervention 

(Subhan, 2022).  

To bridge this gap between egalitarian text and patriarchal reality, modern Islamic 

education must consciously transition from traditional, discriminatory frameworks 

toward an inclusive, transformative pedagogy. By treating both male and female 

students as dynamic intellectual agents endowed with natural curiosity and an inherent 

right to progress, modern Islamic educational institutions can reclaim their foundational 

role as engines of universal justice, equity, and human liberation.  

 
Conclusion 

This study demonstrates that while contemporary gender theory—which 

distinguishes socio-cultural constructs from biological sex—is often perceived as a 

modern Western import that faces resistance from conservative factions, its core 

pursuit of equity is fundamentally aligned with the original ethos of Islam. The critical 

synthesis of text and history reveals that the systemic marginalization, subordination, 

and rigid domestic confinement of women do not stem from divine Islamic theology. 

Rather, these disparities are the products of an androcentric cultural bias and historical 

misinterpretations that obscure the egalitarian foundations laid by the Prophet 
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Muhammad during the transition from the oppressive Jahiliyyah era. Scriptural evidence 

from the Qur'an and Prophetic traditions explicitly anchors human dignity in spiritual 

piety (taqwa) and ethical agency (amal), thereby structurally dismantling biological 

determinism and establishing absolute ontological equality between men and women.  In 

the context of Islamic education (Tarbiyah), foundational principles such as Monotheism 

(Tauhid), Humanity (Insaniyyah), and Universal Mercy (Rahmatan lil-Alamin) inherently 

mandate a non-discriminatory, inclusive space for human development. However, a 

significant gap persists between this pristine theological egalitarianism and the 

contemporary reality of religious schools, which frequently exhibit patriarchal 

structures and covertly socialize students into unequal gender hierarchies. To overcome 

this challenge, educational practitioners must abandon passive stances and actively 

implement pedagogical reforms that recognize both male and female students as equal 

intellectual agents with an inherent right to learn, progress, and participate in public life. 

Ultimately, reclaiming the transformative, justice-driven heritage of early Islamic 

education is essential for building a balanced society free from institutional bias and 

gender discrimination 
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